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DEMOCRACY- INTERVENTION- SET FOR F2F AND ONLINE SETTINGS INTRODUCTION
This collection, Democracy- Intervention-Set, is linked to the curriculum and serves to
facilitate the application of the accumulated, developed and piloted interventions within the
Reach YOUth context.
The references to this collection linked in the curriculum are separate to facilitate applicability,
so that one can use a manageable set of interventions and pick and choose which methods to
use. All interventions describe at the beginning the covered areas of the content topics of the
Reach YOUth approach with their corresponding numbers and thus provide a smart, quick,
practical approach that also gives a good overview to be able to try out the best fitting method.
The collection is intended to be used by those who have taken on the task of working against
radicalization tendencies, anti-discrimination and prejudice, by first training as a trainer
through the "Communication and Conflict Resolution Supplementary Module" (IO3) and with
the help of the curriculum (IO2), in order to be able to work with disadvantaged young people.
The interventions are formulated for both face-to-face and online settings and can be
modified according to the needs of the target group. All materials needed for the
implementation are attached to the respective intervention. Notes, examples of variations
and special features are also written down and can serve as orientation for the trainer.
We wish all democracy-affine professionals in the social sector a lot of willingness to discuss,
many new impressions and emotions and above all a lot of fun and joy in (self-) learning and
teaching!
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THE MAIN AIMS OF THIS CURRICULUM ARE:
•

•

to communicate the basic idea of the Reach YOUth approach: The political background
and the importance and necessity of democracy education, the fundamental, the
pedagogical approach, the competence profile with the role and skills of the trainers
and ethical guidelines.
to get to know the Reach YOUth intervention set in practice and to get to know all
interventions as a participant and try out also as many interventions as possible as a
trainer.

In order to apply the individual Reach YOUth interventions in practice, it is necessary to try out
the active role as a participant and adviseble also as a trainer at least once before.
It is highly recommended to have experienced the interventions in both roles in order to get
the necessary confidence with the procedure and the possible impact.

LEARNING OUTCOMES REACH YOUTH IO2

Knowledge

Skills

Reach YOUth trainers know how
• to name the background, importance, benefits and the goal of
the Reach YOUth project
• to name and describe the ‘Reach YOUth methodology’ with the
main idea, fundamental approach, ethical guidelines,
interventions
• to name and describe the single interventions and their impact
and to name the possibilities of adaptions of the Reach YOUth
interventions
Reach YOUth trainers are able to
• create a trustful, structured and protected framework.
• carry out and moderate the different interventions accordingly
to the underlying approach and the ethical guidelines.
• to work independently with the target group and the group:
Communicating the Reach YOUth approach to participants and
network partners.
• conduct the counselling interview independently, in order to be
able to help the client to determine the level of counselling
required after the ‘Basic Clearing’.
Reach YOUth trainers have the competence to

Competences

•
•
•

create a trustful, structured and protected framework.
prepare independently and structure the interventions Process’
in order to guide participants through this process professionally.
initiate actively multiplier events and workshops with other
practitioners/colleagues/trainers to dissiminate the project.
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•

Initiate actively intravision- group settings with colleagues in
order exchange experiences and inform each other about results
and to become very familiar with all interventions, to reflect and
further develope the approach

The selection of suitable methods and interventions basically bases on the objectives defined
in the project's "Interlectual Outcome 2" (IO 2).
The table below gives an overview of which objectives are covered by which interventions. The
table also provides guidance to the users of the “Democracy-Intervention-Set” in selecting
appropriate interventions for their target group or for a specific topic.
Overview: All best practice methods selected by partner consortium

Objectives according to IO 2
Methods / Interventions
Game of Human Rights
One Step Forward
Model United Nations (MUN)
We are the world
Drawing a Concept / the
Animal of Democracy
Power Flower
Structured Democratic
Dialogue Process
Hiding place Simulation
Power Flower
Decentration through images
Missiles or territory
The Ladder of Participation

1
x

2
x
x
x

x
x

3

4

x
x

x
x

5

6
x
x
x
x

x

x

x

x
x
x
x

x
x
x

x
x
x
x
x

x
x
x

7
x
x

8
x
x

x
x

x

x
x
x
x
x

x

x

Objectives according to IO 2
(Descprition: Developement of the „Democracy- Intervention- Set“)

(1) Basic democracy tool: description of the political landscape. Description of current
political systems. Overview of the EU.
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(2) Tools to help young adults identify and verbalise, locating one's own political
convictions (self-efficacy).
(3) Helping to recognize anti-democratic tendencies/attitudes of the counterpart and to
respond to it.

(4) Distinction from values/positions that do not correspond to one's own. Tolerance
towards other population groups.
(5) Detecting manipulation.

(6) Becoming aware of the connection between one's own fears, desires and hopes in the
political opinion-forming.
(7) Active citizenship: voter turnout, EU citizenship.
(8) Assistance in the replacement of anti- democratic groups.

6

Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention
Context

Game of Human Rights
Method Description Revised version by Riccarda Aldenhoven

(optional)
Tackled area (of our
objectives)

1) 2) 6) 7)

FACE TO FACE TRAINING
Recommended group
size

It is not limited by a maximum number. It is possible with small
groups of 5 participants up to large groups of 30.
Note: the larger the group the more time is needed for discussion!

Time frame
•
•

Training of YW
Implementing
with YP

Materials required

How it works
(description)

•
•

2-2,5 h
1,5 h

Set of 12 cards / paper stripes with the single human rights for
each participant; a small guide (“cheat sheet”) about the human
rights for the trainer
1. Introduction:
All participants are given a selection of human rights on"paper
strips" (see below, cut it beforehand). It is a good idea to sit at a
table, as the snippets will be used later. Otherwise it is also
possible to work on the floor. A short introductory statement on
human rights makes sense here: Who has ever heard of human
rights? What are human rights? To whom do they apply?
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Every single human right is first explained (include participants*,
otherwise it will be boring: "What do you think human rights XYZ
mean? What does it mean for you? What are you allowed to do
with it?"). → (Important to introduce the method to the group
and to internalize the human rights, but do not to spend too
much time on it).
2. Make a ranking list:
"We will now do a simulation. I would like to ask you from now
on not to speak any more and also not to exchange any
information with eachother. It is important that you do the
simulation on your own. You cannot do anything wrong. Please
create a ranking for yourself. The human right, which is most
important to you, will be placed at the top, the least important
at the bottom. Just decide according to your feeling. There is no
right or wrong. It is also possible that your ranking might change
again during the simulation."
(max. 5 min. time).
3. Give up human rights:
"Now I would like you to give me one of your human rights. You
can decide which one."
There will be a protest, discomfort, resistance from the
participants. In the next rounds the participants have to give
more and more human rights away. During the simulation they
will try to discuss about it again and again. As an instructor you
have to stay strict, play the dispatcher and make sure that each
participant gives the required number of human rights.
In this order the following number of human rights is given
away: 1 - 2 - 3 - 3 - 1 (one right will be left. They may keep this
one).
Tip: The instructors should check from time to time what human
right they are being given and give the participant feedback on
what this means for them, e.g:
"I may now simply have you arrested without reason. Simply
because I feel like it and I don't like your sweater."
"I can now take away from you everything you have, everything
you own."
"I can now decide where have to live, for example in a ghetto on
the outskirts of town."
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4. Reflection part 1:
- Which ranking did you set at the beginning and why?
- Did your ranking change during the simulation? How?
- What strategy did you develop when you handed in the human
rights?
- How was it for you to hand in your first human right in the
beginning and how was it now at the end?
- What did you remember most? What other thoughts are going
through your head?
- Why do you think we did this method with you? What should
you keep in mind? Or what do you keep in mind?
5. Resolution - reflection part 2:
"The method is - as I explained at the beginning - a game. There
is indeed a human right that wins. When you kept this human
right, you will get back all the other human rights you have given
away. Can you imagine which one that is and why? What is the
last human right that you kept?"
(Resolution: If a person has kept the human right "right to
asylum", that person has "won". Because with this human right
he can flee from the oppressive regime of the leaders* and get
back all human rights in another country).

ONLINE TRAINING
Recommended group
size
Time frame
•
•

Training of YW
Implementing
with YP

Materials required

5-30
•
•

2-2,5 h
1,5 h

Set of 12 cards / paper stripes with the single human rights for
each participant; a small guide (“cheat sheet”) about the human
9

rights for the trainer
1. Introduction:
The participants receive a document with the material (see
below, list of human rights) by e-mail and are asked to print it
out before the start of the simulation and to cut out the
individual human rights as strips. If there is no printer available,
the participants can also write the human rights themselves on
snippets. Or the participants will receive the finished snippets in
the mail.

How it works
(description)

2. Make a ranking list:
Give participants time to clear their desks briefly so they can
work neatly with the snippets and have enough space.
3. Give up human rights:
Instead of handing in the snippet, the instructor counts to three.
On "three" all participants hold the snippet they would like to
hand in this round into the camera. When the round is over, they
are asked to throw their snippet behind them, imagining that the
dictator will snatch it out of their hand.
4.-5.:
See above!

SUGGESTIONS/MATERIAL FOR THE TRAINING
MATERIAL Part 1:
Cheat sheets for trainers: Human rights shortlist explained.
Right to education. (Self-explanatory.)
Right to property. (Self-explanatory)
Freedom from discrimination. (No one shall be discriminated against on the basis
of: sex, skin colour, religion, language, beliefs, national/social origin, property, etc.)
Right to work, rest and leisure. (e.g. right to free choice of occupation, equal pay,
limitation of working hours, regular paid leave).
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General and equal right to vote. (Elections must be secret, take place regularly,
may not be manipulated, every person may stand for election, all persons have an
equal vote).
Right to asylum. (Self-explanatory.)
Right to freedom of movement. (Everyone may move freely within a state, choose
freely where to live and leave the country freely).
Right to privacy. (For example: Secrecy of correspondence, no one is to be listened
in or out, privacy is protected.)
Right to a fair trial, equality before the law. (Every person has the right to a public
trial before an independent and impartial court. The presumption of innocence
applies until conviction).
Protection from arbitrary treatment, torture and slavery. (For example: Police
may not arbitrarily arrest or search persons, hold them for eternity without reason,
or torture them)
Freedom of assembly, association and demonstration. (No one may be forced to
join a group/party, groups may assemble freely and peacefully, freedom of
expression).
Right to marry freely. (Prohibition of forced marriage, free choice of partner*,
mutual consent, every person has the right to marry regardless of gender, religion,
or racist attributions).

MATERIAL Part 2:
Human rights to cut out. Every participant gets a complete set of these human rights.
(Note: This list is incomplete. In some cases, this selection of human rights has been
reformulated in a lower-threshold way. Sometimes several human rights are summarized
here in one right. The order has no meaning.)
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Right to education.
Right to property.
Freedom from discrimination.
Right to work, rest and leisure.
Universal and equal suffrage.
Right to asylum.
Right to freedom of movement.
Right to privacy.
Right to a fair trial, equality before the law.
Protection from arbitrariness, torture and slavery.
Freedom of assembly, association and demonstration.
Right to marry freely.
CONCLUSION
Goal of the method: Education for democracy: Through the simulation, the participants*
learn the meaning of human rights immediatly and very directive. In our everyday life we
often do not notice our freedoms. The simulation makes it possible to understand through
a play of thoughts what it would mean to no longer have these individual rights and
illustrates their necessity.
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention

One Step Forward
This version is based on a template of a method CD of the ‚Antibias approach‘.

Context
(optional)

Tackled area (of our
objectives)

At the beginning it might be advisable to explain to the group
what this exercise is about. You need to choose the length and
words for the explanation in relation to the group you are working
with.

2) 3 ) 4) 6) 8)

FACE TO FACE TRAINING
Recommended
group size

5– 30 persons (or even more)

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

How it works
(description)

•
•

1,5 -2h
30 min – 2h

Role-cards for all participants, a copy of the "Game Questions"
worksheet
In a nutshell this intervention runs approximately like this:
- The participants get role cards with little information like ‘A
severely disabled doorman in a wheelchair, 23 years old.’
- They should put themselves in their role- There will be some
questions about this to help you settle into your role.
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-

-

Next step: a series of questions are being asked- about 15
questions. Each time the participants in their role can answer
"Yes" to a question, they should take a step forward.
If they answer "No", they have to stay on their position.
Answering the questions is a subjective assessment that is
more important than factual correctness.
Participants walk forward in silence or stay on their position.
They should still keep their role to themselves. When all the
questions have been asked, the participants remain in their
role on their position for the first part of the evaluation
How does it feel? Where are the others?“ / „What's it like to
be so far ahead? Or what is it like always not to get ahead?“
Then there will be individual steps of reflection.

1. Participants:
The role cards are numbered as at the end of this script. The
participants should mentally choose a number from 1 to 21, then
Participants should stand next to each other at one end of the
room.
2. Procedure:
2.1 Participants should stand next to each other at one end of the
room. Everyone is given a role card to look at but not to show or
talk about to the others. The participants should put themselves in
their roles. To support empathy, they should close their eyes; ask
them the following empathy questions:
•

How was your childhood?

•

How does your everyday life look like?

•

Where do you live?

•

What do you do in your free time?

After each question, give the participant a moment to answer the
question for themselves in silence.
2.2 Announce that a series of questions will now be asked. Each
time the participants in their roles can answer "yes" to a question,
they should take a step forward. If they answer "no", they should
stop. Answering the questions is about subjective assessment,
which is more important than factual correctness.
Ask about 15 game questions. The participants continue in silence
or remain standing. They should continue to keep their role to
14

themselves.
3. Evaluation:
Plenary (approx. 40 minutes)
Phase 1
The evaluation is first carried out in the whole group. Ask the
participants to reflect on their own position for themselves:
Now ask individual persons - both people who are in the front and
those who are far behind as well as people from the midfield
should be addressed- or if the group is not too big, everyone can
be interviewed.
Please feel free to choose the adequate questions. In a larger
group it is advisable not to discuss too long with the whole group:
-

How do you feel in your role?
How does it feel to be so far ahead? Or what is it like to always
not get ahead?
When did those who often took a step forward realize that
others did not progress as fast as they did?
When did those who stayed far behind notice that others
advanced faster?

After individuals have expressed their position, they are asked to
present their role to others in the group.
Those who are behind usually notice quickly that they are lagging
behind, while those in front often only notice at the end that
others are not following. At this point it should be pointed out
that in reality, too, those in privileged positions often take their
privileges so for granted that they do not notice them at all,
whereas those in marginalized positions usually feel their
deprivilege every day.
Phase 2
The following evaluation
The evaluation that follows depends on the size of the group, the
time available, the group, the aim of the exercise at that moment,
etc. The evaluation can be followed by several rounds of
evaluation in small groups with different questions.
There can be several rounds of evaluation with different questions
in small groups or you can stay in the large group.
The exchange in small groups, especially in groups of 2 and 3, has
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been found to be pleasant and productive by all participants.
Please feel free to vary the order and the questions selected.
For the second part of the evaluation, participants should "shake
off", "undress" or and "throw away" their character. The further
evaluation takes place in a circle of chairs in the plenum.
General
•

How did you do with the exercise?

•

Were you able to put yourself into the persons/roles you
played?

•

Were you able to imagine the respective living conditions?
What was unclear, where were you uncertain?

•

How easy or difficult was it to choose whether you could
take a step forward?

•

Where were you insecure?

•

Which questions did you remember in particular?

Images and stereotypes of the individual roles
•

Where did you get the information about the life situation
of the roles you drew?

•

Why do we know a lot about certain persons/roles and
nothing about others? (Here we can discuss the
importance of the media)

Transfer to social reality
•

What restricted you in your actions in the respective roles?
(meaning of parts of difference along categories such as
nationality, skin colour, gender, sexual orientation, age,
religion, social and financial status etc.)

•

Is the exercise realistic? To which point do you think the
exercise reflects society?

•

What possibilities do the different groups or individuals
have for changing their situation? What do they have no
influence on?

•

What should change? What can we change?

Transfer to your own situation
•

Where would you stand if you had done this exercise
without a role card?
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•

How can you deal with your own privileges in a responsible
and constructive way?

•

Or how can you counteract your own marginalization?

Phase 3
It is advisable to come back and close the evaluation and the
whole intervention in the whole group.

ONLINE TRAINING
Recommended
group size

< 25 persons

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

•

1,5 -2h

•

30 min – 2h

PCs with zoom; www.conceptboard.com
Computer with internet access for every participant + access to
Zoom or equivalent (https://zoom.us/) and Conceptboard or
equivalent (https://conceptboard.com/).

How it works
(description)

Zoom is a tool for conducting online meetings, trainings, webinars.
If you are using a basic account of Zoom, you will only be able (as
per November 2020) to organize meetings for up to 40 minutes,
when you shall have to renew the invitation to the participants. In
Zoom you can schedule a meeting time for implementing the
method and invite your participants to join. You can invite them
by mail, skype, messenger or whatever online connection you
have with them, by sharing the link with the invitation and the
password for entering. In order to implement the method you
shall have to enable in the settings of your Zoom account
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“Breakout Rooms” because you will need to separate participants
to work in groups.
Further information on how to use Zoom can be found here:
https://support.zoom.us/hc/enus?_ga=2.116606726.1483959916.1606148945167915372.1605513350
Conceptboard is a visual collaboration workspace, where your
participants can draw, write, comment and s.o. simultaneously
together. You have to create a free basic account, which is enough
for the purposes of the method. You can invite participants to
shared conceptboards by mail, skype, messenger or whatever
online connection you have with them, by sharing the link with the
invitation. Participants can enter as Guests, but you have to
manually change their role to Editor, so that they can collaborate
fully. More information about how to use conceptboard can be
found here: https://conceptboard.com/use-cases/onlinewhiteboard/
1. Participants:
The role cards are numbered as at the end of this script. The
participants should mentally choose a number from 1 to 21, then
the screen is shared with everyone: the participants can see the
role cards 1 to 21 and everyone should, if possible, only look at
and internalise the role card for the previously chosen number. It
is also conceivable, but more work for the trainer, to send a role
card to each participant individually.
The suggested role cards are to be understood as examples.
They can be changed or replaced depending on the composition of
the group. It is important that as many different lines of difference
(such as gender, nationality, age, origin, sexual orientation, skin
colour, educational level, social status, etc.) are addressed as
possible.
The participants are sitting for their PC screens. All receive a role
card as described and which they are allowed to look at but not to
show or talk about to the others. The participants should put
themselves in their roles. To support empathy, they should close
their eyes; ask them the following empathy questions:
How was your childhood?
•

How does your everyday life look like?
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•

Where do you live?

•

What do you do in your free time?

2. Procedure:
Stepping forward online will be done on the shared screen in a
prepared table on ‘conceptboard’- send out the link and all
participants can meet on this board and are able to move forward
on the screen by entering each step with a coloured circle. This
works very well with 8 participants but it felt to be too chaotic
with 25 participants.
Alternatively (1), each participant could set it to gallery view (so
that everyone can see everyone else on the screen) and everyone
holds up numbers indicating the steps they have taken forward.
(Alternatively (2) the trainer can also take “Bulk Large Sticky
Notes” by inserting this element via the options “+” on the left
corner of the board. The trainer must be sure how many questions
will be asked because each “Bulk Large Sticky Notes” consists of
only 6 notes/cards from each colour (9 different colours = 9
persons). The trainer must adjust the “Bulk Large Sticky Notes”
(or: the pile of cards) to the number of questions by stacking them
on top of each other and also the trainer must adjust them to the
number of participants by stacking the next to each other. That
will be the preparation. The trainer sends the link to the
participants with taking into consideration to enable the editor
mode for the participants via the settings.
Then every participant owns a coloured stack of those sticky notes
and types their name on it. So these stack full of cards/notes can
be used like this: Every time a person can go a step forward, the
person takes a card from the top and moves it with the mouse to
the front. Soon you can see the persons with the most or least
cards set on the board.
Check up the annex for inspiration.)
Answering the questions is about a subjective assessment, which
is more important than factual correctness. Ask about 15 game
questions. The participants go forward in silence or stop. They
should still keep their role to themselves.

Evaluation:
Phase 1
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‘Look around’ (on the screen) where you are standing right now:
How does it feel?
Where are the others?
Now ask individual persons - both people who are in the front and
those who are far behind as well as people from the midfield
should be addressed- or if the group is not too big, everyone can
be interviewed.
Please feel free to choose the adequate questions. In a larger
group it is advisable not to discuss too long with the whole
group:
-

How do you feel in your role?
How does it feel to be so far ahead? Or what is it like to always
not get ahead?
When did those who often took a step forward realize that
others did not progress as fast as they did?
When did those who stayed far behind notice that others
advanced faster?

After individuals have expressed their position, they are asked to
present their role to others in the group.
Those who are behind usually notice quickly that they are lagging
behind, while those in front often only notice at the end that
others are not following. At this point it should be pointed out
that in reality, too, those in privileged positions often take their
privileges so for granted that they do not notice them at all,
whereas those in marginalized positions usually feel their
depriviletion every day.
Phase 2
The further evaluation takes place in Breakout Sessions with 2
persons
General
•

How did you do with the exercise?

•

Were you able to put yourself into the persons/roles you
played?

•

Were you able to imagine the respective living conditions?
What was unclear, where were you uncertain?

•

How easy or difficult was it to choose whether you could
take a step forward?
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•

Where were you insicure?

•

Which questions did you remember in particular?

Breakout Sessions with 2 or 3, 4 persons
Images and stereotypes of the individual roles
•

Where did you get the information about the life situation
of the roles you drew?

•

Why do we know a lot about certain persons/roles and
nothing about others? (Here we can discuss the
importance of the media)

Transfer to social reality
•

What restricted you in your actions in the respective roles?
(meaning of parts of difference along categories such as
nationality, skin colour, gender, sexual orientation, age,
religion, social and financial status etc.)

•

Is the exercise realistic? To which point do you think the
exercise reflects society?

Breakout Session with 3 or 4
•

What possibilities do the different groups or individuals
have for changing their situation? What do they have no
influence on?

•

What should change? What can we change?

Transfer to your own situation
•

Where would you stand if you had done this exercise
without a role card?

•

How can you deal with your own privileges in a responsible
and constructive way?

•

Or how can you counteract your own marginalization?

Phase 3
It is advisable to come back and close the evaluation and the
whole intervention in the whole group.
SUGGESTIONS FOR THE TRAINING
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Notes/ What is there to be considered?
•

The exercise can remind you of your own experiences of exclusion and restrictions.
Therefore, sufficient time should be planned for the evaluation in order to discuss
different experiences, their evaluations and consequences.

•

Reference to "affirmative action": Due to a different starting position (as was made
clear in the exercise), it can be useful to treat certain persons or groups unequally
in order to create a balance. This can be illustrated with an animal fable: An
elephant, a snail, a bird, a dog and a mouse are given the same "simple" task:
picking an apple from a tree. This story illustrates that equal treatment can also be
discriminatory in different circumstances.

•

The role cards can be changed for different target groups.

•

Some of the roles suggested here are clichéd. On the one hand, this can make it
easier to empathize. On the other hand, role clichés are repeated by the role
examples and not broken down.

Possible variations:
•

the role cards can either be doubled- this is interesting in the evaluation and
participants with the same roles can reflect their thoughts and experiences (If there
are more than 20 participants in the group it will happen online) .

•

After the evaluation, the exercise can be performed a second time. The participants
do not receive role cards but answer the questions in their own person. In this way,
the participants' own social positioning and the power they have can be worked
out. Furthermore, the participants' own scope of action can be made clear.

Possible Questions:
Can you/ Do you
•

get a bank loan?

•

get dental treatment if you want it?

•

Do yo feel safe on the street in the night?

•

plan 5 years in advance?

•

kiss your partner on the street without reservation?

•

choose your place of residence freely?

•

register your next child in the municipal kindergarten?

•

live your religion openly and without problems?

•

spontaneously join a trip of friends to Switzerland?
22

•

assume quite naturally that you will be mentioned in newspaper reports and news
items

•

...be "thought along"?

•

vote in the next local elections?

•

afford to go to the cinema or pub at least once a week?

•

be relatively sure that you won't be checked by the border officials on the train
from Duisburg to Amsterdam (random checks)?

•

accept a job relatively easily?

•

adopt a child?

•

study at a university?

•

assume that you have the same career opportunities as other colleagues with
similar qualifications?

•

assume that you will receive important information in your mother language?

•

spend a holiday in your home country?

•

expect fair treatment from the police when trying to report a thief?

•

Make a life insurance?

•

become a member of the local tennis club?

•

get into any discotheque without problems?

•

assume that you or your children will not be discriminated at school?

•

find an apartment relatively easily?

•

be relatively sure that your interests are heard and taken into account at work or
school?

•

feel safe from sexual harassment and assault at work or on the way to work?

Role cards
1. An 18-year-old military service provider from ….
2. A 48-year-old professor of physics, married, two children.
3. A severely disabled doorman in a wheelchair, 51 years old.
4. A 31-year-old ethnic German immigrant who is in retraining.
5. An 18-year-old lesbian trainee as an IT specialist.
6. A 14-year-old secondary school student with dyslexia.
7. A 72-year-old pensioner who used to work as a metal craftsman.
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8. A 25-year-old daughter of a bank director. studying economics at the university.
9. A 32-year-old banker with Muslim faith, whose parents immigrated from Turkey.
10. A 16-year-old son of a farming family, secondary school student.
11. A 52-year-old lawyer who works in the European Parliament.
12. A 27-year-old illegal immigrant from Rwanda.
13. A 17-year-old punk who is training to be a carpenter.
14. A 34-year-old refugee from Afghanistan, who lives in a refugee camp.
15. A 35-year-old musician, who is six months pregnant.
16. A 48-year-old instructor in electrical engineering.
17. A 32-year-old competitive athlete from Munich.
18. A 21-year-old unemployed single mother.
19. A 53-year-old woman, who is homeless
20. A 49-year-old unemployed engineer.
21. A 28-year-old prostitute, HIV positive.
CONCLUSION
Objectives:
Recognizing social inequalities, privileges and deprivileges and sensitizing people to the
unequal distribution of opportunities in society.
Challenge empathy with the real living conditions of social minorities or cultural groups.
Promoting social empathy with people who do not belong to the majority society.
Reflection of one's own position in society.
Subjective spaces of possibility: Even if social positioning defines certain spaces of action
through privilege and deprivilege, individuals still have the possibility of using their
positions differently, because structural limitations do not exclude individual spaces of
possibility. However, not everyone is the "architect of their own fortune", because
different structural starting positions have a strong influence on the individual scope of
action.
Annex:
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention

Context
(optional)

Tackled area (of our
objectives)

Model United Nations - MUN
The MUN is a UN education simulation, which aims to train
participants, mostly young people, in international negotiations for
the promotion of human rights and democracy, but also to the
development of good communication, international relations and
diplomacy. This methodology is ideal for applicability in an
international and local context as well.

1), 2), 3), 4), 5), 6), 7), 8)

FACE TO FACE TRAINING
Recommended
group size

Small dynamic groups of 6-10 people

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

•
•

3 hours for the Training the trainers session
2 days (12 hours-16 hours total) for the implementation
with Young people

Flip chart, projector, A4 papers, pens, laptops, markers
The training the trainers session will be organized as a class.

How it works
(description)

-

Brief presentation of how the UN Model works (10 min.)
Participants are placed in the ‘EU Youth Democratic Council’
(‘City Youth Democratic Council’ for the implementation
with young people) where they represent members of that
body. Each of them (they can also work in pairs) selects a
social
topic
related
to
environment/culture/sports/education/economics/public
health/public security/politics/etc. which is influenced by
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-

anti-democratic measures. Every delegate is called to
develop critical thinking of the anti-democratic issues its
special topic faces and possible new policies and to prepare
a presentation. The participants could also have support in
this critical thinking process by seeking for online material
(articles, newspapers, videos, etc.) (45 min.)
The topic presentation and speech by each delegation
follows. (10 min. per presentation)

The final step of the process is the discussion between the
participants. The delegates defend and promote new policies in
order to resolve the existing conflicts in society. They suggest
solutions with the form of resolutions and create alliances between
them. The best-performing delegations that pass their written
policies (‘draft resolutions’) with a majority vote receive an award.
(60 min.)
ONLINE TRAINING
Recommended
group size

Small dynamic groups of 6-10 people

Time frame
Training of YW

•
•

Implementing with
YP
Materials required

1 ½ - 2 ½ hours session (Train the trainers)
1 ½ - 2 ½ hours session (Implementation with young people)

Presentation explaining MUN method
The training the trainers session will be organized as a class.
-

How it works
(description)

Brief presentation of how the UN Model works (10 min.)
Participants are placed in the ‘EU Youth Democratic Council’
(‘City Youth Democratic Council’ for the implementation
with young people) where they represent members of that
body. Each of them (they can also work in pairs) selects a
social
topic
related
to
environment/culture/sports/education/economics/public
health/public security/politics/etc. which is influenced by
anti-democratic measures. Every delegate is called to
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-

develop critical thinking of the anti-democratic issues its
special topic faces and possible new policies and to prepare
a presentation. The participants could also have support in
this critical thinking process by seeking for online material
(articles, newspapers, videos, etc.) Each group will be
separated in a breakout room in order to have the space to
talk to each other privately. (45 min.)
The topic presentation and speech by each delegation
follows. Each group will have to prepare a presentation for
their topic and present it to the whole group. (10 min. per
presentation)

The final step of the process is the discussion between the
participants. The delegates defend and promote new policies in
order to resolve the existing conflicts in society. They suggest
solutions with the form of resolutions and create alliances between
them. The best-performing delegations that pass their written
policies (‘draft resolutions’) with a majority vote receive an award.
(60 min.)
SUGGESTIONS FOR THE TRAINING
•
•
•
•

•

The trainer should use easy vocabulary and try to explain as much as possible any
terms that might be complex for the participants.
The trainer should make sure to give the participants enough time for reflection and
discussion with one another.
If the group is consisted of young people, the trainer can help them by preparing
some scenarios with social topics, they can choose from in order to develop their
debate line of arguments.
When the participants are working with their groups to prepare their line of
arguments for the debate it will be good for the trainer to intervene and ask
clarifying questions in order to make sure that they all have a clear image of what
they are doing.
The trainer can prepare a list of questions to keep the discussion alive during the
debate and make sure that it takes place within a respectful and peaceful
atmosphere.
CONCLUSION

We will have reached our goal if we manage to help participants understand that when
having a conflict with someone else the most important thing is discussion. If everyone
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learns to solve any matter that might come up in a diplomatic and peaceful way, we will
have less conflicts in general! Education and developing people’s critical thinking
competences is the most powerful weapon to prevent the phenomenon of radicalisation
and extremism.
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention

We are the world

Context

Whether we like it or not, due to the phenomenon of globalization,
we live in an interconnected and interdependent world where
responses and forums for participation in decision-making are
increasingly global. Currently, no single country can manage global
challenges, nor the threats and risks of a globalized world, and
increasingly the events that occur in one region of the planet have
a greater impact on the rest of the regions, even if they are very far
away from each other. That is, political, economic, social
phenomena, etc., are interrelated with each other. For these
reasons, it is more important than ever that our knowledge - and
especially that of young people - and our defense of society,
tolerance, democracy and Human Rights go beyond the local level.
So, the goal of this method is for young people to examine how
countries are interconnected, and how we live in a globalized and
interdependent world where we can be affected by an event that
happens far from us. It is important that young people recognize
that we are all more alike than we think and that, in turn, what
differentiates us enriches us as a society. The more truthful
information we have about what is happening in the world, the
more tools we will have in order to form an opinion that is tolerant
and respectful, and thus move away from extreme positions and
prevent radicalization.

Tackled area (of our
objectives)

Young people examine how countries are interconnected, and how
we live in a globalized and interdependent world in which we can
be affected by an event that happens far from us. Inequality in
power and development requires a global understanding and
cooperation for the defense of human rights.
Taking into account the objectives set in the IO2, we can say that
this method tackles the following:
•

1), 3), 6)
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FACE TO FACE TRAINING
Recommended
group size

8-20 (in groups of 4)

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

•
•

60 min
90 - 120 min

Newspaper articles, a map of the world for each group, tape, postits, coloured markers, ball of wool, pushpins
-Young people form groups of four. From our previous selection,
the youngsters will choose a newspaper article that shows how
some events from one part of the world can affect other
communities or countries.
-The problems can be about: economy, politics, migration, climate
change, cultural exchange, military action, etc. We will adapt the
newspaper articles to the activity and the target group.

How it works
(description)

-Young people will classify the possible effects according to
keywords that indicate the type of influence (economic, political,
etc), and each keyword will have a colour attributed. They will write
this information on post-its and stick them to the map.
-Young people will draw lines with the ball of wool and pushpins
between the countries affected.
-When the maps are finished, a plenary session with all the groups
will be organised so that they can discuss how the events have
affected different areas around the world, which areas are the most
interrelated, which areas are not, why that happens, etc.
-Finally, the youngsters will present a reflection with the
conclusions they have drawn.
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ONLINE TRAINING
Recommended
group size

6-12 (one or two groups)

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

•
•

60 min
60 - 90 min

Newspaper articles, a map of the world using a template (we
created the map with mapchart.net) on Concept Board (2 maps if
we divide them into groups), a Zoom or Skype meeting, a computer,
internet connection
-From our previous selection, the youngsters will choose a
newspaper article that shows how some events from one part of
the world can affect other communities or countries.
-The problems can be about: economy, politics, migration, climate
change, cultural exchange, military action, etc. We will adapt the
newspaper articles to the activity and the target group.

How it works
(description)

-On Concept Board, young people will draw lines between the
countries affected.
-When the maps are finished, a plenary session (with all the groups)
will be organised so that they can discuss how the events have
affected different areas around the world, which areas are the most
interrelated, which areas are not, why that happens, etc.
-Finally, the youngsters will present a reflection with the
conclusions they have drawn.
SUGGESTIONS FOR THE TRAINING

•

The trainer should take the conversation to a productive direction of the situation
that we are talking about.

32

•
•
•
•
•
•
•

The trainer must avoid problematic situations that lead to xenophobia or negative
thinking about foreigners.
The trainer must find strategies so that the participants cannot use the easy exit
route.
The trainer can prepare a list of questions to keep the discussion alive.
The trainer can display images related to the topic being discussed.
Question at the end: do you think you have the power to change the world?
Approach it like as someone in the other part of the world has similar circumstances
to mine. Look for similarities. Encourage empathy. What do people think? What
perspective can we offer? Promote engagement. See people as people. Humanize.
For face to face training: it may be a good idea to do a "human map" with the
participants. Each one of them will be a country and they can pass the ball of wool
to create a connection between all of them.
CONCLUSION

We will have reached our goal if we make young people understand that what unites us is
stronger and more important than what separates us, and when they are aware that respect
for
Human
Rights
is
above
anything
else.
Education is the most powerful weapon to prevent the phenomenon of radicalisation.
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention
Context

Draw the Animal of Democracy
Method: Drawing of a Concept

(optional)
Tackled area (of our
objectives)

•

To introduce the topic of democracy
1)
FACE TO FACE TRAINING

Recommended
group size

12-30

Time frame
•
•

Training of
YW
Implementing
with YP

•
•

Training of Youth Workers: 1 session of 90 minutes
Implementing with Young People – 3 - 4 hours, depending
how in depth the discussion about political landscape,
political systems and EU overview should be.

Room with seating arrangement for working in groups.

Materials required

How it works
(description)

Flipchart + markers and flipchart papers. Colour pencils, scissors,
glue, A4 pictures of: the Parliament, the Council of Ministers, the
President’s Office, a court house, as well as of leading politicians
from the party in power and the Opposition, and a well-known
mayor. List of basic human rights.
We usually use the method “Drawing of a concept” for introduction
into a topic and also for the trainer to understand the group’s level
of understanding of the topic.
The participating young people should be encouraged to use
resources (internet or other) to check about the concepts they are
working on, as well as to check the functions of the institutions and
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people from their task. If possible, the organizers of the training
should provide such resources to the young people in case they do
not have access to internet on their phones.
For the purposes of the Reach Youth project, we would suggest to
use the method in two stages:
Phase 1: The animal of democracy
1.
We divide the participants in groups of 4-5 people and give
them empty flipchart papers and colour markers and give them the
task to “Draw the animal of democracy”. We specify that this does
not need to be a real animal, but could also be a combination of
many animals, for example the head of a lion, the feet of a giraffe,
the mouth of a dog and s.o. Any participant if free to draw whatever
part of the animal they want. We tell the participants that they have
to be able to explain why they chose exactly these animals and tell
the story of their drawing to the rest of the group.
2.

We give the groups 15-20 min to work on the drawing.

3.

Each group presents its work within 3-5 min per group.

4.
The youth worker, based in the presented concepts of
democracy and taking into consideration the level of understanding
of the participants, based on their presentations summarizes and
presents:
a.
What is democracy (info can be taken from many sources,
we
would
recommend:
https://www.coe.int/en/web/compass/democracy)
b.
European Common Values, according to article 2 of the
Treaty on EU (“The Union is founded on the values of respect for
human dignity, freedom, democracy, equality, the rule of law and
respect for human rights, including the rights of persons belonging
to minorities. These values are common to the Member States in a
society in which pluralism, non-discrimination, tolerance, justice,
solidarity and equality between women and men prevail.”)

Phase 2: Political Systems and Landscape
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5.
As an introduction to the second phase of the method the
trainer introduces the following topics:
a.
The Fundamental Rights of the EU, according to the Charter
of Fundamental Rights of the EU (https://ec.europa.eu/info/aiddevelopment-cooperation-fundamental-rights/your-rights-eu/eucharter-fundamental-rights_en)
b.
Presents a chart, based on which describes shortly the EU,
its institutions, main roles, etc.
c.
Presents a chart, based on which describes shortly the main
democratic institutions and roles in the national political landscape.
6.
Depending on the number of participants we divide the
participants into 3 to 5 groups.
7.
Human Rights: 1, 2 or 3 groups get a list of 10 basic human
rights (in Annex). The Trainer explains that the Group should draw
pictures presenting each right on a separate sheet of paper. The
Group writes down the respective right at the back of the sheet in
advance.
8.
Local political landscape: 1 group gets the following
materials: A4 pictures of: the Parliament, the Council of Ministers,
the President’s Office, a court house, as well as of leading politicians
from the party in power (in the country of the intervention) and the
Opposition, and a well-known mayor. The young people should list
on a sheet of paper at least 5 of the main roles functions of these
institutions and parties. The young people can use internet and
whatever resources they find in order to do a research about this.
9.
EU political landscape: 1 group get the following materials:
A4 pictures of the following EU institutions: the EU Parliament, the
Council of the EU, the European Commission, the European Central
Bank, leading politicians and officials on EU level. The young people
should list on a sheet of paper at least 5 of the main roles/functions
of these institutions and how their members are elected.
Working time for the Groups – half an hour.
10.

Presentations:

11.
First the groups, working on human rights present their
pictures. The rest of the groups have to guess which right is on the
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picture. The group/trainer reads in more detail what the respective
human right is about. (Annex)
12.
Second the group, working on local political landscape
presents their list of roles/functions together with the pictures of
the institutions. The other groups are then to guess which
institution is responsible for these functions.
13.
Third the group, working on European political landscape
presents their list of roles/functions together with the pictures of
the institutions. The other groups are then to guess which
institution is responsible for these functions.

14.
After each group work is presented the trainer summarises
the importance of respecting human rights as well as the
description of the political landscape in the country and in the EU.

ONLINE TRAINING
Recommended
group size
Time frame
•
•

Training of
YW
Implementing
with YP

8-20
•
•

Training of Youth Workers: 1 session of 90 minutes to 2
hours
Implementing with Young People – 3 - 4 hours, depending
how in depth the discussion about political landscape,
political systems and EU overview should be.

Computer with internet access for every participant + access to
Zoom or equivalent (https://zoom.us/) and Conceptboard or
equivalent (https://conceptboard.com/).
Materials required

Zoom is a tool for conducting online meetings, trainings, webinars.
If you are using a basic account of Zoom, you will only be able (as
per November 2020) to organize meetings for up to 40 minutes,
when you shall have to renew the invitation to the participants. In
Zoom you can schedule a meeting time for implementing the
method and invite your participants to join. You can invite them by
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mail, skype, messenger or whatever online connection you have
with them, by sharing the link with the invitation and the password
for entering. In order to implement the method you shall have to
enable in the settings of your Zoom account “Breakout Rooms”
because you will need to separate participants to work in groups.
Further information on how to use Zoom can be found here:
https://support.zoom.us/hc/enus?_ga=2.116606726.1483959916.1606148945167915372.1605513350
Conceptboard is a visual collaboration workspace, where your
participants can draw, write, comment and s.o. simultaneously
together. You have to create a free basic account, which is enough
for the purposes of the method. You can invite participants to
shared conceptboards by mail, skype, messenger or whatever
online connection you have with them, by sharing the link with the
invitation. Participants can enter as Guests, but you have to
manually change their role to Editor, so that they can collaborate
fully. More information about how to use conceptboard can be
found
here:
https://conceptboard.com/use-cases/onlinewhiteboard/

You have to prepare as many conceptboards before the meeting as
the number of groups you will have in the implementation of the
method. In each group is good to have 3-4, or maximum 5
participants.
Each conceptboard should have a field to draw the “Animal of
Democracy” for the 1st Stage of the Method and the respective
fields to draw and/or write for the second stage of the method:
•
1, 2 or 3 Boards with space to draw Human Rights
(depending on the number of groups)
•
One board with pictures of: the Parliament, the Council of
Ministers, the President’s Office, a court house, as well as of leading
politicians from the party in power and the Opposition, and a wellknown mayor (on National level).
•
One board with pictures of the EU Parliament, the Council
of the EU, the European Commission, the European Central Bank,
the EU Court, leading politicians and officials on EU level.
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We usually use the method “Drawing of a concept” for
introduction into a topic and also for the trainer to understand the
group’s level of understanding of the topic.
The participating young people should be encouraged to use
resources (internet or other) to check about the concepts they are
working on, as well as to check the functions of the institutions
and people from their tasks.
For the purposes of the Reach Youth project, we would suggest to
use the method in two stages:

How it works
(description)

Phase 1: The animal of democracy
- The trainer shortly introduces the method and the
Conceptboard tool that will be used, by sharing their
screen via Zoom and showing how Conceptboard works.
- The trainer tells the participants that they are going to
work in groups and each group will have the task to draw
“The Animal of Democracy”. We specify that this does not
need to be a real animal, but could also be a combination
of many animals, for example the head of a lion, the feet of
a giraffe, the mouth of a dog and s.o. Any participant is
free to draw whatever part of the animal they want. We
tell the participants that they have to be able to explain
why they chose exactly these animals and tell the story of
their drawing to the rest of the group. The trainer tells the
groups that they have 30 minutes to work and that they
will get the link for their conceptboard via the chat
function of Zoom.
- The trainer, using the Zoom function “Breakout Rooms”,
divides the participants in the respective number of groups
(3 to 5 people in a group). This could be done randomly or
the trainer can define who works in which group. The
trainer sends to each group in the chat the link for the
conceptboard, on which they are going to work. The
trainer checks the boards of every group how they
progress and visits in Zoom the breakout rooms of the
groups one by one, to supervise, answer questions, give
support and s.o.
- When the time has finished or when the groups are ready,
the trainer closes the session in the breakout rooms and
gets the group together.
- Every group presents their Animal of Democracy in 3 to 5
minutes. The Trainer having access to all conceptboards
can share on their screen the animals one by one, Using
Zoon functionality Share screen, or can give permission to
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-

some of the participants in the groups to share them on
their screen (co-host permission).
The trainer, based on the presented concepts of
democracy and taking into consideration the level of
understanding of the participants, based on their
presentations, summarizes and presents:
a. What is democracy (info can be taken from many
sources, we would recommend:
https://www.coe.int/en/web/compass/democracy)
b. European Common Values, according to article 2 of
the Treaty on EU (“The Union is founded on the
values of respect for human dignity, freedom,
democracy, equality, the rule of law and respect for
human rights, including the rights of persons
belonging to minorities. These values are common
to the Member States in a society in which
pluralism, non-discrimination, tolerance, justice,
solidarity and equality between women and men
prevail.”)

Examples of drawings of the Animal of Democracy can be found in
Annex 2.
Phase 2: Political Systems and Landscape
- As an introduction to the second phase of the method the
trainer introduces the following topics:
a. The Fundamental Rights of the EU, according to the
Charter of Fundamental Rights of the EU
(https://ec.europa.eu/info/aid-developmentcooperation-fundamental-rights/your-rights-eu/eucharter-fundamental-rights_en)
b. Presents a chart, based on which, he/she describes
shortly the EU, its institutions, main roles, etc.
c. Presents a chart, based on which he/she describes
shortly the main democratic institutions and roles
in the national political landscape.
- Depending on the number of participants the trainer
divides the participants into 3 to 5 groups.
a. Human Rights: 1, 2 or 3 groups get a list of 10 from
the basic human rights (in Annex 1). The Trainer
explains that the Group should choose at least 5
Human Rights and draw pictures presenting each of
them on the concept boards. The drawings can be
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exported as pictures and shared later with the rest
of the groups.
b. Local political landscape: 1 group gets the following
materials: A conceptboard with pictures of: the
Parliament, the Council of Ministers, the President’s
Office, a court house, as well as of leading politicians
from the party in power (in the country of the
intervention) and the Opposition, and a well-known
mayor. The young people should list on the
conceptboard at least 5 of the main roles and
functions of these institutions and parties. The
young people can use internet and whatever
resources they find in order to do a research about
this. The descriptions can be exported and shared
later with the rest of the group.
c. EU political landscape: 1 group get the following
materials: A conceptboard with pictures of the
following EU institutions: the EU Parliament, the
Council of the EU, the European Commission, the
European Central Bank, leading politicians and
officials on EU level. The young people should list on
the conceptpoard at least 5 of the main
roles/functions of these institutions and how their
members are elected. The descriptions can be
exported and shared later with the rest of the group.
Working time for the Groups – half an hour.
While doing the task (drawing / writing) in the concept
board, members of each group are talking / chating via
Zoom breakout room created for them from the consultant.
-

When the working time has finished or the groups are
ready the trainer closes the breakout rooms and brings the
whole group together. Then the presentations follow:
a. First the groups, working on human rights present
their pictures. The rest of the groups have to guess
which right is on the picture. The group/trainer reads
in more detail what the respective human right is
about. (Annex 1)
b. Second the group, working on local political
landscape presents their list of roles/functions
together with the pictures of the institutions. The
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other groups are then to guess which institution is
responsible for these functions.
c. Third the group, working on European political
landscape presents their list of roles/functions
together with the pictures of the institutions. The
other groups are then to guess which institution is
responsible for these functions.
-

After each group work is presented the trainer summarises
the importance of respecting human rights as well as the
description of the political landscape in the country and in
the EU.

Sample drawings on Human Rights can be found in Annex 3.
ANNEX 1

List of human rights according to United Nations Universal Declaration of Human Rights.
Article 1
Right to Equality and Dignity
Article 2
Freedom from Discrimination
Article 3
Right to Life, Liberty, Personal Security
Article 4
Freedom from Slavery
Article 5
Freedom from Torture and Degrading Treatment
Article 6
Right to Recognition as a Person before the Law
Article 7
Right to Equality before the Law
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Article 8
Right to Remedy by Competent Tribunal
Article 9
Freedom from Arbitrary Arrest and Exile
Article 10
Right to Fair Public Hearing
Article 11
Right to be Considered Innocent until Proven Guilty
Article 12
Freedom from Interference with Privacy, Family, Home and Correspondence
Article 13
Right to Free Movement in and out of the Country
Article 14
Right to Asylum in other Countries from Persecution
Article 15
Right to a Nationality and the Freedom to Change It
Article 16
Right to Marriage and Family
Article 17
Right to Own Property
Article 18
Freedom of Belief and Religion
Article 19
Freedom of Opinion and Information
Article 20
Right of Peaceful Assembly and Association
Article 21
Right to Participate in Government and in Free Elections
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Article 22
Right to Social Security
Article 23
Right to Desirable Work and to Join Trade Unions
Article 24
Right to Rest and Leisure
Article 25
Right to Adequate Living Standard
Article 26
Right to Education
Article 27
Right to Participate in the Cultural Life of Community
Article 28
Right to a Social Order that Articulates this Document
Article 29
Community Duties Essential to Free and Full Development
Article 30
Freedom from State or Personal Interference in the above Rights
Detailed information about the rights can be found here: https://www.un.org/en/universaldeclaration-human-rights/
ANNEX 2
Examples of drawings of the Animal of Democracy
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ANNEX 3
Examples of drawings of Human Rights
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention

Power Flower
Reflection on one's own social positioning

Context
(optional)

-

Dealing with one's own (powerless) position and
(de)privileging

-

Addressing social power asymmetries along different, socially
constructed categories of differentiation (or lines of
difference).

-

Developing a responsible and constructive approach to one's own
power and privileges

www.anti-bias-werkstatt.de
Tackled area (of our
2) 4) 5) 6)
objectives)
FACE TO FACE TRAINING
Recommended
group size

Plenary: 12 - 20 people
Small groups: 4 - 6 people

Time frame
•
•

Training of
YW
Implement
with YP

•
•
-

Materials required

-

1 hour
1 hour

A
copy
of
the
worksheet
"Power
Flower"
(see annex p. 54 and the definition box p. 55);
Crayons,
Flipchart/poster (+ marker) with the questions for plenary
preparation.
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The worksheet "Power Flower" shows different socially
effective differentiation categories (inner circle). The inner
petals show the groups belonging to the individual categories,
which are structurally more privileged in Germany, and the
outer petals show the groups that tend to be deprived. The
differentiation categories mentioned in the Power Flower are
to be understood as socially constructed categories that are
nevertheless
effective
in
reality.
Individual work (5-10 minutes):
1. Hand out a copy of the "Power Flower" to all participants.
2. They are given the task of marking either the inner or
the outer petal for each category, depending on where
they feel they belong. If they cannot associate
themselves with either petal, they are allowed to add a
third petal. Basically, the decision of which petal to mark
is left to the self-assessment of the participants.
How
it
(description)

works

3. Explain that the centre of the flower is about
differentiation categories that are effective in German
society. In the inner petals the groups that are
structurally more privileged in Germany are named, in
the outer petals the groups that tend to be deprived.
You should make sure to point out that afterwards the Power
Flower remains with the respective participants and does not
have to be shown publicly.
Small groups (20 minutes):
4. When all participants have finished marking their
worksheet, they go into small groups (4-6 people) to discuss
the
Power
Flower.
• The following questions, which should be written on a poster

for all to see, can serve as orientation for them:

- Where was the assignment to the petals difficult, where not?
Why?
- What is the ratio of inner (privileged) and outer (non-privileged)
flowers on my Power Flower?
- How does it feel to be in the inner/outer group?
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Evaluation in plenary (30 minutes):
5. The evaluation takes place in the chair circle in plenary.
It should become clear that the Power Flower scheme refers
to categorizations that are constructed and in their
simplification do not adequately represent the complex
reality - nevertheless, they are socially effective precisely in
this form and closely linked to the distribution of privileges
and access to resources. What is important here is that we
are often forced to position ourselves or be positioned in this
dualistic system.
In addition, it is important to recognize that all individuals are
positioned at the intersection of different differentiation
categories, sometimes more in the privileged position,
sometimes more in the non-privileged position.
The discussion should include that it is important to know
one's own positioning when dealing with structures of
oppression. Awareness and exchange about different
positionings enables us to develop empathy for others and to
act responsibly. It is not about provoking feelings of guilt
because of 'innate' privileges, but to encourage a conscious
handling of one's own possibilities as well as to call for
interpreting power also positively and using it for justice.
Ways should be sought to actively counteract power
asymmetries.
Questions:
– How did you do with the exercise?
– Which assignment did you find difficult, which not? Why?
– Which affiliations/flower petals were you particularly
unsure about? Why?
– How was the exchange in the small groups?
– How does it feel to be in the inner or outer group?
– Does your feeling agree with the Power Flower's
division into 'privileged' and 'non-privileged'? Do they
feel exactly as (non)privileged as shown in the Power
Flower?
On the meanings of affiliations
– Are there situations, contexts or groups in which the
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relations are shifting, in which
does privilege become discrimination or vice versa?
– Does the same category have meaning for you in each
context? (Contextuality of belonging.)
– Do the affiliations all mean the same to you, are you

always aware of them? (Differences in the
subjective significance of affiliations. ) Do the
affiliations all carry the same weight in society?
(Differences in the social significance of
affiliations.)

At this point, you should point out that the meaning assigned
to a differentiation category, both subjectively and socially,
depends on the extent to which this category is occupied with
attributions prevailing in society as a whole and is linked to
institutionalized consequences. Some forms of discrimination
have a long, violent history of oppression, which reinforces
their impact (e.g. racism/colonialism: the "social" and the
"political"): Racism/colonialism: The historical roots of today's
North-South relationship can be seen in the context of the
system of slavery and material exploitation).
On properties of affiliations
– Is the affiliation to the categories in the petals your
own voluntary decision or was this affiliation
assigned from 'outside'? What are the
consequences?
– Is the affiliation to the petals changeable?
– Can privileged/non-privileged affiliations entail other
affiliations?

On ways of dealing in and with power relations
– How and when can we be powerful even in marginalised
positions?
– How are you doing with your power or
powerlessness and what can we do now with this
analysis?
– How can you use your power positively? How can
you use it to change the power imbalance?
– It is important to point out that power is not only
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something negative, 'evil', but also contains
possibilities and resources. Here, reference can be
made to the positive connotation of the term
power in other languages (English "power", French
"pouvoir" etc.). Power can be used constructively,
for example in the form of empowerment and
power sharing (cf. "Internalisation of power
relations (2): Alternatives to internalised
dominance and internalised oppression").
ONLINE TRAINING
*transferred to the online setting by Seher Karatepe
Recommended
group size

Plenary: 12 - 20 people
Small groups: 4 - 6 people

Time frame
•
•

Training of
YW
Implement
with YP

Materials required

•
•

-

1 hour
1 hour

PC's with Zoom account (participants) and coloured pencils;
Trainer needs Zoom account with breakout room licence!
A printout of the worksheet "Power Flower" - see annex p. 1
(send a copy by e-mail and have it printed out or send a
printout by post).
Prepare an online document, note or presentation with the
questions for the plenary (optional).

Computer with internet access for every participant + access to
Zoom or equivalent (https://zoom.us/).
How
it
(description)

Zoom is a tool for conducting online meetings, trainings, webinars.
works If you are using a basic account of Zoom, you will only be able (as
per November 2020) to organize meetings for up to 40 minutes,
when you shall have to renew the invitation to the participants. In
Zoom you can schedule a meeting time for implementing the
method and invite your participants to join. You can invite them by
mail, skype, messenger or whatever online connection you have
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with them, by sharing the link with the invitation and the password
for entering. In order to implement the method you shall have to
enable in the settings of your Zoom account “Breakout Rooms”
because you will need to separate participants to work in groups.
Further information on how to use Zoom can be found here:
https://support.zoom.us/hc/enus?_ga=2.116606726.1483959916.1606148945167915372.1605513350
The worksheet "Power Flower" shows different socially effective
differentiation categories (inner circle). The inner petals show
the groups belonging to the individual categories, which are
structurally more privileged in Germany, and the outer petals
show the groups that tend to be deprived. The differentiation
categories mentioned in the Power Flower are to be understood
as socially constructed categories that are nevertheless effective
in
reality.
Individual work (5-10 minutes) via Zoom:
1. Make sure that all participants h a v e the printed Power
Flower worksheet and crayons at t h e i r w o r k s t a t i o n .
2. They are given the task of marking either the inner or
the outer petal for each category, depending on where
they feel they belong. If they cannot associate
themselves with either petal, they are allowed to add a
third petal. Basically, the decision of which petal to mark
is left to the self-assessment of the participants.
3. Explain that the centre of the flower is about
differentiation categories that are effective in German
society. In the inner petals the groups that are
structurally more privileged in Germany are named, in
the outer petals the groups that tend to be deprived.
During the individual work, Zoom can initially be muted
by all participants in order to achieve maximum silence
and
concentration.
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It is important to point out that afterwards the Power Flower
remains with the respective participants and does not have to be
shown
publicly.
Small groups (20 minutes) in breakout rooms via Zoom
(Host/trainer assigns them randomly or manually):
4. When all participants have finished marking their
worksheet, they go into small groups (4-6 people) to discuss
the
Power
Flower.
The trainer should either upload the following questions as an
online document in the chat and send them to the participants or
simply copy and paste the questions from this document directly
into the chat in the main room or in the breakout-group-rooms.
These
can
be
used
to
guide
them:
- Where was the assignment to the petals difficult, where not?
Why?
- What is the relationship between inner (privileged) and outer
(non-privileged) flowers on my Power Flower? - How does it feel to
be
in
the
inner/outer
group?
Evaluation

in

plenary

(30

minutes)

via

Zoom:

5. Evaluation takes place in the main room via Zoom.
The host must either time the breakout rooms in advance with a
timer (automatically ending the group work) or manually end the
group phase so that everyone is back in the main room. The host can
split the screen to make the questions below visible to all
participants, e.g. if they are available as a presentation, to facilitate
communication.
It should be clear that the Power Flower scheme refers to
categorisations that are constructed and in their simplification do
not adequately represent the complex reality - nevertheless, they
are socially effective precisely in this form and closely linked to the
distribution of privileges and access to resources. What is important
here is that we are often forced to position ourselves or be
positioned in this dualistic system.
In addition, it is important to recognize that all individuals are
positioned at the intersection of different differentiation
categories, sometimes more in the privileged position,
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sometimes more in the non-privileged position.
The discussion should include that it is important to know one's
own positioning when dealing with structures of oppression.
Awareness and exchange about different positionings enables us
to develop empathy for others and to act responsibly. It is not
about provoking feelings of guilt because of 'innate' privileges,
but to encourage a conscious handling of one's own
possibilities and to call for interpreting power positively and
using it for justice. Ways should be sought to actively
counteract power asymmetries.
Questions for the plenary:
– How did you do with the exercise?
– Which assignment did you find difficult, which not? Why?
– Which affiliations/flower petals were you particularly
unsure about? Why?
– How was the exchange in the small groups?
– How does it feel to be in the inner or outer group?
– Does your feeling agree with the Power Flower's
division into 'privileged' and 'non-privileged'? Do they
feel exactly as (non)privileged as shown in the Power
Flower?
On the meanings of affiliations
– Are there situations, contexts or groups in which the
relations are shifting, in which
does privilege become discrimination or vice versa?
– Does the same category have meaning for you in each
context? (Contextuality of belonging.)
– Do the affiliations all mean the same to you, are you

always aware of them? (Differences in the
subjective
significance
of
affiliations)
Do the affiliations all carry the same weight in
society? (Differences in the social significance of
affiliations.)

At this point, you should point out that the meaning assigned
to a differentiation category, both subjectively and socially,
depends on the extent to which this category is occupied with
attributions prevailing in society as a whole and is linked to
institutionalized consequences. Some forms of discrimination
have a long, violent history of oppression, which reinforces
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their impact (e.g. racism/colonialism: the "social" and the
"political"): Racism/colonialism: The historical roots of today's
North-South relationship can be seen in the context of the
system of slavery and material exploitation).
On properties of affiliations
– Is the affiliation to the categories in the petals your
own voluntary decision or was this affiliation
assigned from 'outside'? What are the
consequences?
– Is the affiliation to the petals changeable?
– Can privileged/non-privileged affiliations entail other
affiliations?
On ways of dealing in and with power relations
– How and when can we be powerful even in marginalised
positions?
– How are you doing with your power or
powerlessness and what can we do now with this
analysis?
– How can you use your power positively? How can
you use it to change the power imbalance?
– It is important to point out that power is not only
something negative, 'evil', but also contains
possibilities and resources. Here, reference can be
made to the positive connotation of the term power
in other languages (English "power", French
"pouvoir" etc.). Power can be used constructively,
for example in the form of empowerment and
power sharing (cf. "Internalisation of power
relations (2): Alternatives to internalised
dominance and internalised oppression").
SUGGESTIONS FOR TRAINING
Notes:

•

•

Participants often initially have resistance to such a rigid, dualistic system
and the respective division into privileged and non-privileged groups. It
has proven useful to leave room for such possible resistance in the
evaluation, because the critical exchange about the Power Flower can be
used constructively for the whole group.
Cf. on the division of people along differentiation categories into
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privileged (non-discriminated) and deprivileged (discriminated) groups
also
the
exercise
"Power
relations
in
society".
Possible variations:
Three variations for the worksheet “Power Flower”
1. Depending on the target group, further differentiation categories may be

important. If necessary, these can be exchanged with those already recorded in
the worksheet. Possible categories are:
– Appearance: according to the norm/ideal of beauty - not according to the norm/not

according to the ideal of beauty

– Employment situation: working - unemployed
– Housing situation: sufficient living space - cramped living space 'good

neighbourhood' - 'socially deprived area
– Training: finished training - still in training
– etc.
2. One or more categories can be left blank so that the participants have the
opportunity to enter another differentiation category that is important to them,
and also to reflect on which pole in this differentiation category tends to be
privileged and which is marginalised.
3. Only the differentiation categories (in the inner circle) are given, all petals are left
blank. In this way, the participants are asked to think for themselves about which
groups
in
society
are
privileged
and
which
are
deprived.

Variant with positioning, without small groups
Instead of small group work, positioning can be done on certain statements or
questions. For this, a sign with the words "Yes" is hung at one end of the room and one
with the words "No" at the other end. The participants gather in the middle of the
room. The facilitator reads out some statements/questions to which the participants
have to respond on an imaginary line between the two signs.
"Yes" and "No" position. When selecting statements, you can follow the evaluation
questions on the meanings and characteristics of affiliations. Be sure to select
questions or statements along which yes/no positioning is possible. After each
question/statement, ask participants to look around at where they and others stand.
You may want to ask why the participants have positioned themselves there.
Possible statements are:
– What my completed Power Flower says about my (dis)privilege in society is
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consistent with how I feel about my position in society. (I feel as privileged or
marginalised as my completed Power Flower depicts).
– I can influence my categories/belongings.
– I feel comfortable in my (powerful or powerless) position.
Afterwards, the evaluation takes place in plenary as described above.
CONCLUSION
In social discourse, these categories are often only perceived in their two dualistically
opposed forms, ignoring the fact that a continuum with a multitude of gradations is
possible in between. The Power Flower deliberately depicts the differentiation categories
in this dualistic way in order to show the participants on the one hand that such dualistic
thinking is not appropriate to the diverse reality (because when they are supposed to
classify themselves, they often notice that they do not fit into this dualistic scheme). On the
other hand, an awareness is to be created that the distribution of power and privileges is
nevertheless oriented precisely towards these binary dualisms, since certain meanings are
ascribed to the (actual or constructed) differentiations and the privileging of one pole
results
in
the
deprivileging
of
the
other
pole.
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Power Flower
Anti-Bias-Werkstatt 2007
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Definitions

Social origin: "Social origin is a socio-cultural heritage, especially of certain resources and
value systems. It is determined by the stratum or class into which one was born.

According to Pierre Bourdieu, social origin in childhood determines the internalisation of the
possibilities and limitations, likes and dislikes peculiar to the milieu - he calls this imprint the
habitus. (...) The most common distinction according to social origin is the binary one, in
which on the one side there is the working-class child (in older texts also the proletarian
child) and on the otheside the bourgeois, civil servant or academic child. Even today, these
comparisons are still used in studies (especially in qualitative social research). Mostly, the
difference then refers to a difference in the social security class of the parents or to the
highest educational attainment of the parents. “

Citizenship: "A citizenship builds on nationality and characterises the rights and obligations
of a natural person in the state to which he or she belongs. In most cases, the question of
nationality is to be answered with citizenship, the legal membership of the community
(legal community) of citizens of a state, the citizens. Their nationality is not necessarily
directly related to a state, since the latter, as an ethno-social term, asks about origin and
descent, but on the other hand can only mean citizenship. Thus, the community of citizens
of a state can be composed of many different nationalities with national majorities and
minorities. “

Geographical position/location: "The location in the geographical sense is one's
own position on the earth's surface or in a suitable geometrical reference system.
Semantically synonymous are also terms such as standpoint, one's own position
or topocentre (from Greek topos for place), which are joined by other terms from
various scientific disciplines. The determination of the location is often referred to
as positioning or location determination. As part of location data, time, speed and
direction in particular can be considered. ”
Origin:
•
•
•

Descent from one's own ancestors, homeland, place of origin of a living being.
Fatherland, the country of origin from which a person or his or her ancestors originate.
Motherland, in some cultures used in the sense of the German "Vaterland".

Source: www.wikipedia.de
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Power Flower
Anti-Bias-Werkstatt 2007
Solution Example
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Power Flower
(Empty flower for free topics and design)
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Reach YOUth Template for Best Practice 2 Methodology Description
Name of the
intervention
Context
(optional)

Tackled area (of our
objectives)

Structured Democratic Dialogue Process (SDDP)
The Structured Democratic Dialogue Process (SDDP) is a scientific
methodology for large-scale collaborative design.
1. Participation on equal basis
2. Development of mutual trust between participants
3. Facilitation of mutual understanding
4. Resolving conflicts
5. Development of dialogue’s strategic character
6. Networking
7. Capacity building
8. Legitimacy of the actors and their work
9. Development of the sense of collective ownership
10. Respect towards the autonomy of all participants
11. Consensus building
- 2), 3), 4), 7)
FACE TO FACE TRAINING

Recommended
group size
Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

Large-scale groups of 15-20 participants

•
•

2 days (12 hours-16 hours total) training of Youth workers
2 days (12 hours-16 hours total) implementation with Young
people

Laptops, projector, specialized software which includes the
mathematical algorithm known as ‘Interpretive Structural
Modeling’, flip chart, A4 papers, pens, markers
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1st day
For this methodology, a core group of people, known as the
‘Knowledge Management Team’ (KMT), is composed by the main
stakeholders and the SDDP experts and coordinates the process.
The KMT formulates a triggering question and invites the
participants to answer it at a round-table session.

How it works
(description)

The participants’ answers need to be categorized using a bottomup approach and recorded using the specialized software. Then, the
answers are printed and posted/projected on the wall. The
participants vote for the five most important to them ideas. The
ideas that receive votes go to the next phase of the process.
2nd day
Next step is the recording in the special software of the influences
of one idea on another and finally, the production of the ‘influence
tree’ that is subject to discussion to the participants.
ONLINE TRAINING

Recommended
group size

Small dynamic groups of 6-10 people

Time frame
Training of YW
Implementing with
YP

•
•

1 ½ - 2 hours session (Train the trainers)
1 ½ - 2 hours session (Implementation with young people)

Materials required

Presentation of the triggering question, specialized software which
includes the mathematical algorithm known as ‘Interpretive
Structural Modeling’ or any other kind of software (excel etc.)

How it works
(description)

Train the trainers session:
- For this methodology, a core group of people, known as the
‘Knowledge Management Team’ (KMT), is composed by the
main stakeholders and the SDDP experts and coordinates
the process. The KMT formulates a triggering question and
invites the participants to answer it in small groups of 3 (in
break out rooms). They will use conceptboard.com to write
63

down their answers and ideas regarding the question asked.
Each group will have 15-20 minutes to discuss and then they
will discuss their ideas at a round-table session all together.
-

Each group’s answers will be categorised using a bottom-up
approach and recorded using the specialized software or
any other relevant software. The participants will then be
asked to vote for the five most important ideas. The ideas
that receive votes go to the next phase of the process.

-

Next step is using the special software to record the
influences of one idea on another (e.g., Is “idea 1”
influencing “idea 2”? etc.). If one idea is influencing another
one, then these ideas are linked with a line and so on. In the
end the “influence tree” is developed and discussed with
the participants.

Implementation with young people:
- For this methodology, the facilitator will be the ‘Knowledge
Management Team’ (KMT), which is composed by the main
stakeholders and the SDDP experts and coordinates the
process. The KMT formulates a triggering question and
invites the participants to answer it in small groups of 3 (in
break out rooms). They will use conceptboard.com to write
down their answers and ideas regarding the question asked.
Each group will have 15-20 minutes to discuss and then they
will discuss their ideas at a round-table session all together.
-

Each group’s answers will be categorised using a bottom-up
approach and recorded using the specialized software or
any other relevant software. The participants will then be
asked to vote for the five most important ideas. The ideas
that receive votes go to the next phase of the process.

-

Next step is using the special software to record the
influences of one idea on another (e.g., Is “idea 1”
influencing “idea 2”? etc.). If one idea is influencing another
one, then these ideas are linked with a line and so on. In the
end the “influence tree” is developed and discussed with
the participants.

64

SUGGESTIONS FOR THE TRAINING
•
•
•
•

•

The trainer should use easy vocabulary and try to explain as much as possible any
terms that might be complex for the participants.
The trainer should make sure to give the participants enough time for reflection and
discussion with one another.
If the group is consisted of young people, the trainer can help them by preparing a
scenario supporting the triggering question in order to give them some ideas about
it.
When the participants are working with their groups to prepare their ideas for the
round table discussion, it will be good for the trainer to intervene and ask clarifying
questions in order to make sure that they all have a clear image of what they are
doing.
The trainer can prepare a list of questions to keep the discussion alive during the
round table discussion and make sure that it takes place within a respectful and
peaceful atmosphere.
CONCLUSION

We will have reached our goal if we manage to help participants understand that when we
are discussing something with others, our opinion does not matter more than theirs. The
idea behind the round table discussion is that everyone’s opinion matters the same and
should be listened carefully and respected. If everyone learns to be an active listener and
respects each other’s ideas and opinions, we will have less conflicts in general! Education
and developing people’s critical thinking competences is the most powerful weapon to
prevent the phenomenon of radicalisation and extremism.
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention

Hiding Place Simulation
•
To gain understanding about how our values and
prejudices determine our decisions, actions and attitudes;

Tackled area (of our
objectives)

•
To be able to make a distinction from values/positions that
do not correspond to one's own and to be able to understand how
not being tolerant towards other population groups may lead to
conflict and dead-end situations with hard to find solutions.
4)
FACE TO FACE TRAINING

Recommended group
size
Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

12-24

•
•

Training of Youth Workers – 60 min
Implementing with Young People – 90 – 120 min,
depending on the variation of the game and size of
the group

Printouts (1 page)
1. Introduction by the trainer:

How it works
(description)

„Imagine there is an island where a nuclear bomb fell. Only 10
people remained alive on the island, the land is so polluted that
the people need to live for 6 months in a hiding place, which will
secure their health and survival. After that period, they can go
out of the hiding place, and will need to revive life and society,
since no other people will visit the island for at least 100 more
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years. The hiding place unfortunately can only support 7 people.
The group has to decide which three people remain outside. The
decision must be taken democratically by all participants in the
simulation (could be with 51% 70% or 100% - to be defined
beforehand). Each of you will receive a list of description of the
survivors on the island (Annex).“
2. The trainer gives time to the group (about 10
minutes) for every participant to make their own
decisions, who should be left outside.
3. Optional: participants negotiate in small groups of 23 people about who should stay. We use this stage if
the group is bigger than 12 people and then every
small group has to elect one representative for the
final discussion to present their decision. (15
minutes)
4. The groups negotiate all together the final decision
and vote. (No more than 30 minutes should be
allowed for the discussion. The time frame should be
set in advance) If the group has set a target for
making a decision unanimously or with 70% majority
and could not reach a decision additional negotiation
time is allowed (15 minutes).
5. Reflection:
• Every participant reflects for himself/herself
on his/her choices. Tries to find out what
values/prejudices have defined his/her choice
initially. Why he/she has made/not made
certain concessions in the subsequent
negotiation.
The trainer leads a discussion on values. How we react when some
of our core values and understandings are affected. How we
should be able to understand the motives of the rest of the people
in the group and be assertive but also respectful in such
communication. Discussion can also be held on the process of
democratic decision making.

ONLINE TRAINING
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Recommended group
size
Time frame
•
•

Training of
YW
Implementing
with YP

8-20
•

Training of Youth Workers – 60 min

•

Implementing with Young People – 90 – 120 min,
depending on the variation of the game and size of
the group

Computer with internet access for every participant + access to
Zoom or equivalent (https://zoom.us/) and Conceptboard or
equivalent (https://conceptboard.com/).

Materials required

Zoom is a tool for conducting online meetings, trainings,
webinars. If you are using a basic account of Zoom, you will only
be able (as per November 2020) to organize meetings for up to 40
minutes, when you shall have to renew the invitation to the
participants. In Zoom you can schedule a meeting time for
implementing the method and invite your participants to join. You
can invite them by mail, skype, messenger or whatever online
connection you have with them, by sharing the link with the
invitation and the password for entering. In order to implement
the method you shall have to enable in the settings of your Zoom
account “Breakout Rooms” because you will need to separate
participants to work in groups.
Further information on how to use Zoom can be found here:
https://support.zoom.us/hc/enus?_ga=2.116606726.1483959916.1606148945167915372.1605513350
Additionally a Handout is distributed via Zoom chat or email: See
Annex (1 page for distribution)
1. The trainer holds the session online via ZOOM and
reads the following Introduction:

How it works
(description)

„Imagine there is an island where a nuclear bomb fell. Only 10
people remained alive on the island, the land is so polluted that
the people need to live for 6 months in a hiding place, which will
secure their health and survival. After that period, they can go
out of the hiding place, and will need to revive life and society,
since no other people will visit the island for at least 100 more
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years. The hiding place unfortunately can only support 7 people.
The group has to decide which three people remain outside. The
decision must be taken democratically by all participants in the
simulation (could be with 51% 70% or 100% - to be defined
beforehand).
Each of the group members will receive via the chat or email a
list of description of the survivors on the island (Annex).“
2. The trainer gives time to the group (about 10 minutes)
for every participant to make their own decisions, who
should be left outside.
3. Optional: The trainer splits participants in small groups
of 2-3 people and asks them to negotiate about who
should stay. We use this stage if the group is bigger than
12 people and then every small group has to elect one
representative for the final discussion to present their
decision. (15 minutes)
4. The groups negotiate all together the final decision and
vote. (No more than 30 minutes should be allowed for
the discussion. The time frame should be set in advance)
If the group has set a target for making a decision
unanimously or with 70% majority and could not reach a
decision additional negotiation time is allowed (15
minutes).
5. Reflection:
Every participant reflects for himself/herself on his/her
choices. Tries to find out what values/prejudices have
defined his/her choice initially. Why he/she has made/not
made certain concessions in the subsequent negotiation.
The trainer leads a discussion on values. How we react when some
of our core values and understandings are affected. How we
should be able to understand the motives of the rest of the people
in the group and be assertive but also respectful in such
communication. Discussion can also be held on the process of
democratic decision making.

ANNEX
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List of people:
Person

Individual
decision

A sixteen-year-old girl, not very intelligent. Dropped
out of school and pregnant in the fourth month.
A 39-year-old bodyguard, owning a gun. Fired from
his job a month ago for excessive brutality.
A 76-year-old Christian priest.
A 36-year-old woman, doctor in physics and
mathematics. As a result of an operation she
cannot have children.
A 47-year-old virtuoso violinist, known also for
alcohol and drug abuse.
A 20-year-old gypsy boy. Just left the army service.
No education or profession.
An ex prostitute (female), 39 year old. Since 4 years
does not work as prostitute and is engaged in
ecology.
World-famous architect, homosexual, 40 years old.
26-year-old law student. Son of a member of the
government. Muslim by religion.
The wife of the law student (24-year-old). Has spent
6 months in a mental clinic. Heavily dependent on
sedatives. The two of them refuse to separate from
each other.
6.
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Group
decision

Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention
Context
(optional)

Decentration through images
This method has been developed by Emerique Cohen and has
been widely used by CESIE in several projects, among these the
welcomm project from which the description of the method has
been taken.
3) Helping to recognize anti-democratic tendencies/attitudes of
the counterpart and to respond to it

Tackled area (of our
objectives)

4) Distinction from values/positions that do not correspond to
one's own. Tolerance towards other population groups
5) Detecting manipulation
FACE TO FACE TRAINING

Recommended group
size

8 – 20

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

•

60 minutes

•

60 minutes

Printed images covered and hung on the wall
Paper sheets
Pens
In the folder, you can also find the necessary images for this
exercise
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Preparation: print out the pictures and hang them on the wall
each one at least 2 meters away from the next one. The feeling
the room should give should be like a art gallery walk.
Each participant walks around in the room, looking at pictures
and focusing on their own feelings and emotion resulting by
looking at each picture. Then, the trainer asks them to stop in
front of the picture that aroused the strongest pleasant or
unpleasant emotional response within them.
Once all participants stop, then each participant must describe
what they see in the picture only what they see. Then the trainer
must ask again to describe the picture objectively, and ask “can
you say that’s the objective description of what you see?”. This to
help them reflect how much of what they think they see in
pictures is actually based on assumption as opposed as
knowledge.
How it works
(description)

Depending on the participants maybe it is best to make sure
everyone shares the same definition of “objective description”.
Once all participants give their answer, it is time for the second
question “what emotions the image triggered in you, what did
you feel?”
Here there are no right or wrong answer, it is important to set up
an environment which is positive and non-judgmental in order to
allow the expression of negative feelings on delicate topics. The
trainer should remark this concept at the beginning of the
exercise and bring it up again right after this question have been
asked.
Once all participants gave their answer, it’s time to move on to
the last question. The last question is really important and must
be clear to anyone so it would be best to prepare an explanation
beforehand and maybe one concrete example and definition of
“values”. the question is: “what are the values questioned by this
image?”.

ONLINE TRAINING
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Recommended group
size

8 – 20

Time frame
•
•

Training of
YW
Implementing
with YP

Materials required

•
•

60 minutes
60 minutes

Zoom account
Annex 1 (showing the pictures of the method, 1 per sheet)
Preparation: create a zoom meeting of at least 1 hour, share it with
the participants copy pasting the invitation to a text message or
email depending how you communicate with them usually. The
invitation must include the access link and the meeting ID and
Passcode. Simultaneously, collect the pictures you can find in
Annex 1 of this document, and give each picture a number.

How it works
(description)

Implementation: the structure follows pretty much the one of the
face-to-face version. Instead than walking around the room
though this time participants will be asked to look at each picture
for at least 30’. Then, based on their emotional response, they
should tell you which picture they chose via the number you have
assigned to the picture. Then you will show the group the picture
chosen during each participant sharing session. Once all
participants shared their feelings repeat this for the following
questions making sure that the picture is visible to everyone while
being discussed.
Questions to be asked:
1. Describe what’s in the picture you’ve chosen
2. Now just give an objective description of what’s on the
picture. (if they still jump to conclusions ask also: Are you
sure it this is objective?)
3. What emotions did the picture arise in you?
4. (if they don’t come up with this already) which of your
values/belief does the picture resonates with?
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SUGGESTIONS FOR THE TRAINING
•
•

Make sure that the group atmosphere is accepting, and no one is made fun of or
attached for what they express
If racist or aggressive/degrading language is spoken by the participants use this
chance to understand where it is coming from and bring the attention of the group
to this. Make sure the group condemns such language.
CONCLUSION

The purpose
The purpose of this exercise is to experience a cultural shock in a safe environment while
being able to recognize how we understand reality through our own “lenses” which is the
combination of stereotypes, values and other culturally determined assumptions. During
the debriefing is really important to focus on this element and then showing how important
it is to understand this process while interacting in an intercultural society and also how
easy it is to use picture to arise emotions in the public and then promote an explanation of
what’s going on in the picture which suites the emotions it is meant to arise. This is really
the point of the exercise, to make people understand how easy it is to jump to conclusion
and at the same time how vulnerable to manipulation and lies we are when we are
emotionally aroused.
A more detached attitude and an objective approach is key then to shield ourselves from
manipulation and misunderstanding especially in a highly diverse and complex world such
as the one we live in.

Reach YOUth Template for Best Practice Methodology Description
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Name of the
intervention

Missiles or territory
This activity has been extracted from Materiales para la educación
en Derechos Humanos: ejercicios prácticos para diferentes áreas y
líneas transversales (Materials for Human Rights Education:
practical exercises for different areas and transversal lines - only in
Spanish and Basque).

Context

The manual was published in 2000 by Ararteko (Ombudsman Office
of the Basque Country) and was written by a team of three people
from Amnesty International: Gorka Azkarate, Lourdes Errasti and
Maite Mena.
The specific activity developed in this document is aimed at
encouraging reflection on conflict resolution, and the area of
interest would be peace education.
Taking into account the objectives set in IO2, we can say that this
method tackles the following:

Tackled area (of our
objectives)

•
•
•

Helping to recognize anti-democratic tendencies/attitudes
of the counterpart and to respond to them.
Distinguishing from values/positions that do not correspond
to one's own. Tolerance towards other population groups.
Detecting manipulation.
FACE TO FACE TRAINING

Recommended
group size
Time frame
Materials required

10 – 20 people (preferably an even number)

•
•

Training of youth workers: 1.5 hours
Implementing with young people: 1 hour

Room with seating arrangement for working in groups.
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Sheets with the text below printed to hand out to participants, one
territory card for each participant, two missile cards for each
participant, pens.
1. The trainers will give handouts with the following text to the
participants, which they will have to read before starting the
activity:

How it works
(description)

“For Gulliver the problem of war in Lilliput was complicated. Each
side in the conflict explained to him how important it was to crack
the egg on the right side, the long tradition that supported their
position, the great number of martyrs their cause had brought
about... After so many wars, after so many deaths, would they
betray their ancestors by giving in and agreeing to crack the eggs
on the wrong side? Never! They would rather die! But Gulliver got it
right, he tried to get the warring parties to stop arguing so much
about why they were fighting and who was really to blame. He tried
to get them to think of a peaceful future. Yes, they all wanted peace.
They already had something in common to fight for. He then asked
the parties if, for the sake of the common good and peace, they
would be willing to break the egg by a narrower area and by a less
narrow area respectively. Both sides agreed. In the end he got
everyone to break the egg in half. Peace reigned at last and
everyone celebrated. But severe courts had to be set up to punish
anyone who did not break the egg exactly in half...”.
"Hawk: - We must intensify our efforts. We must make it clear that
we will never change our policy. Our enemies will eventually be
forced to change theirs.
Pigeon: - We have to relax our policy a little in order to get them to
do the same".
(Txomin LAMIKIZ; Ensayo sobre prospectiva. Ed. Hegia, 1973)
2. The participants will be divided into two groups with the same
number of members. The following issue will be explained to them:
"Many years ago, strangely enough, the ancestors of both ethnic
groups had the same idea and at the same time. It occurred to them
that they could invade the neighbouring country. The invasion
turned out to be a success, much easier than expected. When they
arrived in the country they wanted to invade, they found that the
country was totally unprotected. There were no soldiers defending
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it, they had all gone to invade the neighbouring country. When each
group tried to regain their land, the task was utterly impossible.
Trust between the two groups was totally lost. Negotiations were
totally unsuccessful. Since then, both countries have been dreaming
of regaining their lands, which, with the passage of time, in
memory, are seen even better than the land they have now. But they
have all grown fond of the land they now own, and of course they
do not want to let go of what they have worked so hard to conquer,
plough, cultivate and sow”.
The trainers will give each participant one territory card and two
missile cards. If there are, for example, ten people on one group
and nine on the other, the trainer will give both groups ten cards,
each representing one tenth of the territory they now occupy. The
trainers will also hand out twenty cards, each of them representing
a missile.
Every thirty seconds, in turn, the groups will give a card to the
trainers: either a territory or a missile. An agreement must be
reached within the group as to who will be the person to give the
card. If both groups give territory, the cards will be exchanged.
There will be no war, everyone will get their old territory back, in
ten moves the game will be over and everyone will be back in their
old country. However, if one of the two groups provokes a war by
launching a missile, the name of the member of the other team who
will be eliminated has to be decided. They also have to decide to
whom the territory is given. When a participant is eliminated,
he/she distributes his/her missiles and territories among the other
participants in his/her group who have not yet been eliminated.
From time to time in each group a representative person will be
chosen, who will negotiate. They will then try to convince their
group, and the game will continue with an exchange of cards every
thirty seconds. Representatives may also be eliminated.
Participants who are eliminated must not intervene in any way in
the game, they are "dead". If war breaks out, both groups will most
likely fire missiles at each other until one of the two groups runs out
of people. Who will have won then?
3. Discussion among all participants:
•
•

Who has won?
Which attitude do you think is smarter: hawks or doves?
Why?
77

•

What are the advantages of acting like hawks? And what
about acting like doves?

4. You can look for historical cases of hawk-like characters
(Napoleon, Hitler, etc.) and dove-like characters (Jesus, Gandhi,
etc.). You can also list the ten most influential people in History and
discuss to what extent they were hawks or doves.
ONLINE TRAINING
Recommended
group size

Time frame

10 – 20 people (preferably an even number)

•
•

Training of youth workers: 1.5 hours
Implementing with young people: 1 hour

A Zoom (or similar) meeting where “Breakout rooms” can be
created, computer and Internet access.
Materials required

Link to the text to be read by the participants.
Cards prepared by the participants themselves (one territory card
and two missile cards).
The online implementation is basically the same as the face-to-face
version, the only difference is that a link to the text of step 1 will be
sent via chat for all participants to read.

How it works
(description)

The trainer will then read the text from step 2 and create two
"Breakout rooms" on Zoom (or similar). From then on, the trainer
will communicate with the rooms and announce which card each
group is handing in.
Once this part of the game is finished, all the participants gather in
the common forum and start steps 3 and 4: the debate and the
historical characters.
SUGGESTIONS FOR THE TRAINING
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The trainer:
•
•
•

should take the conversation to a productive direction of the situation that we are
talking about.
must avoid problematic situations that lead to xenophobia or negative thinking.
must find strategies so that the participants cannot use the easy exit route.
CONCLUSION

The United Nations defines the culture of peace as a set of values, attitudes and behaviours
that reject violence and resolve conflicts through dialogue and negotiation between
individuals, groups and nations.
The culture of peace is based on respect for human rights, free flow of information,
democracy, tolerance and equality.
We will have achieved our objective if by the end of the activity the participants are aware
of the importance of giving in, negotiating and reaching consensus and agreements for the
common good.
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Reach YOUth Template for Best Practice Methodology Description
Name of the
intervention
Context
(optional)
Tackled area (of
our objectives)

The Ladder of Participation
This activity aims at supporting participants in discussing youth
participation focusing on its meaning. Then, it helps them recognize
ways in which they can increase young people’s involvement and
participation within the community they live in.
7) Active citizenship, voters turnout, EU citizenship

FACE TO FACE- TRAINING
Recommended
group size

8 - 20

Time frame
•
•

Training
of YW
Implemen
-ting with
YP

Materials
required

How it works
(description)

•
•

60 minutes
120 minutes

• Ladder of participation handouts
• Flip chart or large sheet of paper;
• Markers and pens;
• Sticky notes;
• A wall or any other suitable vertical surface.
Preparation: print copies of the handouts so that each group has one.
Prepare 2 sets of charts one referring to obstacles and one referring
to enabling factor of youth participation then prepare 2 additional
sheet per category, one titled “control” and the other one “no
control”. Attach these on the wall so that participants will be able to
attach there their idea on sticky notes, later on during the activity.
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Implementation: welcome participants and take a few minutes to
brainstorm with them on the concept of youth participation. Focus on
achieving a shared definition among the group.
Depending on the number of participants, divide them in 8 small
groups. Then distribute one handout per group. Take a few minutes
to go over each step with them, so to make clear the meaning of each
step.
Each one of the 8 groups need to prepare a short (2/3 minutes) role
play representing the rung assigned to them. For this part give 10
minutes.
Then, each group presents to the others they role play. Make sure
there is time in between each performance for Q&A.
After all role plays have been presented, ask participants to
individually think of as many examples as they can in 5 minutes,
trying to cover all rungs of the ladder. All life situations are included
here: school, sports, neighborhood, youth clubs/centers etc.
Then ask them to join small (4/5 people) groups and discuss their
ideas, trying to identify obstacles and enabling factors of
participation. Ask them to write all these ideas down on sticky notes.
After the discussion took place, all groups come together and stick
their idea on the sheet of paper you have prepared in the meantime
on the wall. One sheet should read out “obstacles”, the other one
“enabling factors”.
Review with the participants the two groups of ideas and ask for
more information, clarification to participants If needed.
Then, set up on the wall the two sheets “no control” and “control”
and ask participants to list which of those factors they have control
over and those that are beyond their control. This applies both to
obstacles and enabling factors, which means you should have
prepared 2 sheets for no control and 2 for control and hung all four of
them up a set referring to the obstacles and another one referring to
the enabling factors.
Then review the new lists with the group and proceed with the
debriefing. Here a list of question to help take out the best of the
exercise:
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•
•
•
•
•
•
•
•

Did the exercise help you out in identifying your own way to
participate in the areas of your life? What surprised you the
most?
is youth participation high or low in your school, club or
community? Why?
Is it important whether young people participate actively or
not? Why?
Do you think low participation is mostly due to internal factors
or external factors?
how people feel when they are able to genuinely participate?
Would you like to participate more as represented by the
higher rungs of the ladder of participation? In which area of
your life, if so? Are there reason for and reason against it?
Would you like to participate as represented by the lower
rungs of the ladder? In which area of your life? Reasons for
and reasons against it?
How many of you think they could participate more? (raise
your hands). How many of you will actually do that? (raise
your hands). How and when?

Rung’s definitions
Below a short explanation of each step of the ladder of participation,
for more information you can access the dedicated page of the
Council of Europe at
https://www.coe.int/en/web/compass/citizenship-andparticipation#Hart's%20ladder
Rung 8 “shared decision-making”: young people actively initiate
projects or ideas within the community, they ask for help/support to
other stakeholders and age groups and welcome them in the
decision-making process as partners.
Rung 7 “young people led and initiated projects”: young people
actively ideate and begin projects which are fully carried out by
themselves for other young people without any involvement from
other stakeholders or age groups besides external support.
Rung 6 “adult initiated, shared decision with young people”: projects
ideas come from older groups and stakeholders (e.g. teachers, youth
workers, etc.) but young people are meaningfully invited to take part
and share the decision-making power and responsibilities equally.
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Rung 5 “young people are consulted and informed”: projects are still
entirely in the hands of older people, young people though are invited
to provide suggestions as well as being informed on how and to what
extent their suggestion will be taken into account when implementing
the project and its activities.
Rung 4 “young people assigned but informed”: projects run by older
groups see the participation of young people in some specific
activities or tasks. They are made aware of the impact these activities
have on the overall success of the project and the local community.
Rung 3 “tokenism”: although young people are included in the
projects and they carry out some role, their opinion and suggestion
do not have any real influence on the outcome of the project and the
decision-making. Usually this reflects a will to portray the initiative as
inclusive towards young people while actually it is not.
Rung 2 “decoration”: young people are simply there to show the
validity of the project towards the youth target group, however they
don’t have any role whatsoever within the project besides just being
there.
Rung 1 “Manipulation”: although an effort to include young people
within initiatives and projects is there, this serves other purposes
than granting a real participation platform for them. Examples could
be winning local elections appealing to younger voters groups,
improving the image of institutions without improving their reality or
make it easier to access funding for youth participation. Here the
participation of young people is manipulated and actually serves
other than youth relevant goals.
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ONLINE - TRAINING
Recommended
group size

Time frame
•

Training
of YW

8 – 20

•

60 minutes
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•

Impleme
n-ting
with YP

•

60 minutes

Zoom account
Materials
required

Jamboard
Digital image of the ladder of participation.
Preparation:
On jamboard prepare 6 whiteboards as a replacement of the sheets of
paper and name them using the insert text function.
On jamboard, upload the image of the ladder of participation and make
sure everyone knows where to find it using your “share your screen”
funtrion on zoom.
On zoom, create 8 breakouts rooms for the first part of the exercise.
Implementation:

How it works
(description)

Allow some time to present the digital tools you are going to use and
their functions so that all participants are comfortable with it during the
exercise.
Skip the roleplay part since it will be really hard to perform on zoom, ask
the groups instead of inventing a story based on their experiences which
represents what they think that situation should be like (referring to the
meaning of the rung).
Follow the instructions of the exercise in the face-to-face version for the
rest of the session. This time though instead of the actual sticky notes,
they should use the digital ones provided by jamboard in the tools part
of the screen.
SUGGESTIONS FOR THE TRAINING

While explaining the ladder of participation to the group, make sure that everyone
understands how is not always true that the highest rung is the best one to be at. Situations
are always different as well as involved individuals skills-set changes, time availability and
interests varies as well so sometimes the best way to participate for one individual would
be a lower rung. Being informed and consulted aren’t negative things sometimes this is
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plenty enough of participation. Just the lowest three rungs (manipulation, decoration and
tokenism) are not decent participation due to their lack of meaning for the young people
due to their inexistent or marginal involvement and contribution.
When the group is determining whether factors are under or outside of their control
encourage them and help them put as many as possible under the control category. Do
that by providing examples and pointing out that sometimes obstacles my be felt
individually due to character and psychological factors which are not related with the
structural factors of the system in terms of participation.
During the discussion encourage participants to find ways around the obstacles they face in
participation. For example If they feel that a power figure e.g. a coach would not allow
them, ask them if they tried to ask him/her.
If they say “I don’t believe I am able to do it” ask them to prove that statement.
If they say "It would only disappoint my parents/teacher/local authority angry", ask them to
think alternative ways to ask for the same thing in a way that would make those power
figure react in a different way.
You could also use this activity to find out new ways in which they would be able to
participate to a lager extent, and take autonomous initiatives.
If comes up that some member of the group might be an obstacle for others participation, it
could be a great starting point to address key issues such as peer-pressure and bullying.
CONCLUSION
The purpose
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Annex 1 - Decentration through images
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